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Librarians as educators 
 
As higher and vocational education continue to develop new approaches to learning and teaching, the 
role of librarians is changing as they seek to devise, develop and implement strategies and systems 
which embed information literacy in the curriculum.  
 
Comprehensive curriculum infusion demands systemic and systematic change in the design and 
delivery of core curricula to ensure that the mastery of information literacy concepts and skills occurs 
in a sequential, hierarchical and developmental manner.1 
 
To achieve curricula appropriate to the information intensive society of the 21st century needs 
systemic change within institutions. To support such change, and the teachers who seek to make these 
changes within the constraints of a crowded curriculum, the librarian needs to understand the concept 
of embedded curriculum and to demonstrate a depth of knowledge and understanding across a broad 
range of educational and strategic arenas. These include 
 
Learning theory, assessment and evaluation, pedagogical realignment, course reform, policy 
development and strategic planning, university wide organisational infrastructure, print and online 
learning resources, teaching and learning partnerships and staff development.2 
 
To work in effective collaborative partnership with academic colleagues and facilitate quality 
outcomes, the academic teaching librarian must also be able to ‘deliver’ in terms of teaching skills and 
learning facilitation. 
 
Teachers and librarians require specialist knowledge and skills to fully engage with, and be integrated 
into, the learning and teaching processes of an institution. Only then will conditions exist which foster 
a systemic process which empowers students ‘as critical and independent users of information by 
embedding information literacy skills, as an ‘emerging skill’ and key generic capability, into the 
whole learning experience’.3 
 
Imperatives for change 
 
Tertiary education in Australia and New Zealand is undergoing rapid and, at times, radical change 
prompted by  
• changing student cohorts in terms of numbers of enrolments and demographic diversity, 
including an ever greater proportion of adult learners 
• a growing research base in tertiary student learning, effective teaching, and the development 
of teaching practice in tertiary education 
• the dis-aggregation of academic work into the scholarship of discovery, integration, 
application and teaching, as posed by Boyer4 
• the application of new technologies to the administrative and teaching functions within 
tertiary institutions and a combination of the disaggregation of academic work and new 
technologies stimulating the possibly rapid demise of the lone teacher approach in universities 
to curriculum development, delivery and assessment5 
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• increasing demands for, and greater emphasis on, performance, professional standards and 
public accountability in tertiary education6 
 
• curriculum change which demands different pedagogical approaches, characterised more by 
active learning and vocationalisation of the curriculum and less by theoretical discipline 
background 
• the professionalisation and scholarship of teaching in higher education and increasing 
specialisation of academic work7 
• growing emphasis on assessing the learning outcomes of courses. This demands a more 
comprehensive view of course structures than that which reflects the interests of departments 
or individual academic staff8 
• an integrated approach in which vocational competencies and generic skills are assessed in 
the context of whole work tasks9 
• growing emphasis on generic and employability attributes such as information literacy, and 
other attributes critical to a capacity for lifelong learning 
 
These changes increasingly blur the distinctions between academic and other staff in exposure to, and 
interaction with, students, contribution to classes and the provision of learning materials. Functional 
silos are being gradually challenged by a more seamless culture, that promotes collaborative 
approaches to learning and teaching.10 
 
Cultures of collaboration, communities of scholarship 
 
Collaborative teaching models are believed by Raspa to be ‘the next great transition in higher 
education’.11 A revolutionary shift in the learning and teaching paradigm in Australian higher 
education is demanding that university communities do work more collaboratively.12 As noted by 
Coaldrake and Stedman,13 that collaboration involves curriculum designers, instructional designers, 
graphic designers, programmers, librarians, technicians and learning advisers, all of whom contribute 
to teaching quality, and to complex teaching practice. Accordingly, the immediacy of information 
access now provides motivation and means for enhancing such partnerships between academics and 
librarians.14 
 
Institutions must develop strategies and create opportunities which promote the educative role of 
librarians with greater clarity and force15 and engender ‘an environment where faculty/librarian 
collaboration is not viewed as unusual but rather is valued and regarded as the norm’.16 Such 
organisational transformation requires a range of coalitions. It can only exist if there is strong 
institutional commitment to, and support for, integration of information literacy into the curriculum 
and pedagogy.17 
 
To develop information literate graduates, Rader18 argues that ‘librarians will have to break out of 
their traditional reactive mode [and] become leaders and innovators in their interaction with faculty’, 
students and administrative leaders. Librarians need to surmount existing or mythical barriers by 
ensuring that they have educational credibility and ‘engage critically with pedagogical paradigms 
dominant in higher education [by demonstrating] competence in course design and delivery 
appropriate to a learning environment that is global, flexible and student centred’.19 
 
Librarians therefore need to think and act strategically, applying strategies which foster collaboration, 
such as the following identified by Doskatsch20 
• cultivate the development of a common educational philosophy 
• giving priority to services and initiatives that are most likely to improve faculty - librarian 
relationships 
• implementing quality assurance strategies for all critical services 
• being thoroughly acquainted with the institution’s strategic plan 
• predetermining the role of the academic teaching librarian in the educational mission of the 
institution 
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• communicating ways in which libraries (and the academic teaching librarian) can contribute 
to the educational mission of an institution 
• owning and using the language of those to be influenced 
• seeking partnerships with those who influence 
 
As Doskatsch concludes, collaborative partnerships between academic teachers and academic 
librarians are built on a mutual understanding of how collective expertise can enhance student 
learning. Thus ‘collaboration is sustained by mutual appreciation of how interdependent activities 
impact upon the partnership’.21  
 
Models and strategies 
 
Customarily, both teachers and librarians in tertiary education have been expected to gain pedagogical 
knowledge during their employment. However, unlike most specialist professions, where requisite 
knowledge and skill is taught and learned pre-practice, expertise in education does not come as an 
inherent product of either academic pursuit or librarianship education. In an era of outcomes based 
accountability, quality assurance and student expectations of value for money education, such 
situational development for academics and for librarians is no longer sustainable.  
 
The onus, therefore, rests upon administrators, faculties, libraries and individuals to take an active role 
in, and share responsibility for, the evolving professional development needs of academic teachers 
and academic librarians. Critical peak bodies, governance groups and professional associations also 
need to step forward, and assume a duty of care for the new developmental needs of their 
constituencies.  
 
Such a shift in emphasis calls for the scoping, development and/or adoption of alternative, 
nontraditional forms of professional development for teachers and librarians. Managers, 
administrators and staff must be resourceful and creative in terms of funding and support. They must 
seek out and apply innovative solutions to meet new demands, whilst resisting historical notions of 
principle and practice and removing systemic barriers to change. Any model must be sustainable in 
terms of staff time, workload, and funding, and may focus upon the following broad areas 
 
• Knowledge development refers to the pedagogical underpinnings of teaching and learning. 
Topics may include learning theory, adult learning, diversity, evaluation and assessment 
theory and strategies, and developing as a reflective practitioner 
 
• Skills sets addresses the practical skills required to effectively facilitate learning and create 
engaging learning environments. These include presentation skills, organisation of activities, 
educational design, and classroom and behaviour management techniques as well as critical 
information and technological skills development 
 
• Advocacy includes the tactical skills required to engage in teaching and learning discussion, 
debate, initiatives and processes at all levels within an institution, such as strategic planning, 
policy development, promotion and marketing, leadership and collaborative partnerships 
 
• Observation applies modeling as a teaching and learning strategy. Academics and librarians 
have the opportunity to observe the conjunction of content, context and delivery in a variety 
of authentic learning events 
 
• Peer appraisal and review is a form of assessment which is designed to provide feedback to 
teachers about teaching and learning in their courses, seminars, or clinics. It can provide a 
more complete view of the teacher’s classroom activity and interactions with students22 by 
simulating an authentic experience, providing immediate feedback, encouraging reflection 
and self analysis, and identifying potential future training requirements.23 Academics and 
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librarians are well placed to complement each other’s skills, achievements and provide a 
supportive critique. 
 
Options may range from simple and immediate solutions through to longterm and multifaceted 
organisational change. Consider such specific strategies as 
• changes to staff induction and probationary procedures and outcomes 
• existing institution wide staff training and development activities, programs and courses eg 
adult and higher education based graduate certificate courses, communities of practice 
• professional networks, such as mentoring, learning circles and online forums 
• external developmental opportunities, such as conferences, seminars 
• maximising accountability, efficacy, cost effectiveness and efficiency by 
− engaging trainers with specific expertise from departments and/or faculties 
− engaging the services of providers external to the university  
 
As with all curricula, effective design and delivery of information literacy rich courses also depends 
upon that experience and knowledge which comes from extensive and ongoing practice and consistent 
exposure to a wide variety of teaching and learning interactions.  
 
Whatever solutions are applied, be they at an institutional, organisational or individual level, 
continuous improvement is critical to developing, supporting and retaining experienced academic and 
library teaching staff. Whether formal or informal, pathways into ongoing developmental 
opportunities serve to address advanced knowledge and/or skills and provide for improved 
performance.24  
 
Outcomes 
 
It is holistically essential that teachers and librarians function as educational professionals who can 
engage in educational debate and decision making processes, influence policy, forge strategic 
alliances and demonstrate diplomaticacy.25 A well planned, supported and strategically aligned 
professional development program will ensure 
 
• consistent, ongoing, timely and relevant information literacy related professional development 
 
• innovative teaching and learning practice which meets the increasingly sophisticated 
information literacy needs of a diverse and complex student population 
 
• quality support of collaborative teaching models and teaching and learning partnerships 
between library professionals, faculty and instructional designers in the ongoing planning, 
development and implementation of initiatives and activities critical to the educational process 
 
• informed teaching, learning and information literacy discourse within and across institutions 
which addresses the critical relationships between curriculum design, teaching strategies, 
learning outcomes and the development of information literacy 
 
• student centred learning experiences which reflect curriculum integrated and embedded 
approaches to the development of information literacy.26 
 
The focus must be on educational design, supporting and developing sound pedagogy, and strong peer 
to peer collaboration.  
 
• The first informs the critical processes required to achieve quality curricula including learning 
and teaching and assessment outcomes 
• The second confirms the role of effective learning and teaching 
• The third affirms the complementary roles of the teacher and the librarian.27 
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